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Dalit’s Education In Nepal:  A Challenge to inclusive education
by Damodar Khanal  (University of Manchester)

Dalits are educationally deprived and socially constructed as a lower caste group in Nepal. Although inclusive 
education has been an international agenda for more than two decades, there is still a continuous problem of children’s 
access, participation, achievement and continuation of their education worldwide. For a better understanding of 
inclusion, it is important to know how the children are excluded at school and in their family. This is important 
because both are the core institutions where they grow, learn and shape their future.  

This study was conducted in public secondary schools in rural areas of western Nepal. The main focus of this paper is 
to explore the children’s experiences at school and in their family contexts through interview with the children and 
observation of the classrooms. For this purpose, an ethnographic approach has been adopted by engaging with the 
participants for more than six months in the field. The inductive thematic approach has been adopted to analyse the 
collected data. The major findings include: the Dalit community still places low value to the education; the 
government policy on Dalits’ education is not fully implemented; schools are unable to provide inclusive practices 
because of the lack of knowledge and resources, unfavourable family environment because of lack of educational 
awareness, poor economic conditions and traditional socio-cultural practices. To make the education more inclusive, 
school teachers should be accountable responsively in their teaching profession and Dalit parents should be more 
careful towards their children’s education.

E-mail: khanal.damodar@yahoo.co.uk

“I don’t mind doing brackets”: Benjaminian illuminations in interviews with secondary school
 mathematics students.
by David Swanson  (The University of Manchester)

This paper draws on the work of Walter Benjamin to offer a new angle on some old methodological questions 
regarding fragmentary data. Some qualitative educational research can be criticised for spinning grand designs from 
the smallest threads of empirical reality, and some, alternatively, of abandoning the big picture to wallow in such 
details. In attempting to overcome these problems quantitative approaches can lead instead to unsatisfyingly blunt 
instruments. Mixing methods, to bring ‘quality’ back in can then simply replicate the bluntness of the quantitative tool 
through its shaping of questions and coding. Rich fragments which don’t fit can then fall by the wayside.

Walter Benjamin was a man obsessed with small fragments and his work provides potential insights into the 
relationship between narrow data and wider theory. Whether discussing the arcades of 19th Century Paris or German 
tragic drama, Benjamin aimed to provide ‘illuminations’ of the world we live in going far beyond the discussed 
particular. How he achieves this is explored.

Benjamin’s methodological spirit is then adopted in an approach to fragments drawn from interviews with secondary 
school mathematics students undertaken as part of the large-scale Teleprism project (ESRC award ref: 
RES-061-25-0538, www.teleprism.com) examining the relationship between pedagogy and students’ attitudes. Here, 
turns of phrase, the unexpected and oddities from the project’s interviews are used to paint a picture of mathematics 
education (and the world beyond).

This attempted methodological application is then drawn on to explore the relationship between fragment and 
‘totality’, arguing that such a notion of totality is essential both within Benjamin’s work, and for educational research. 
This provides a potential contribution to, and methodological implications for, the uses and interpretations of 
qualitative data, particularly in relation to large mixed-method projects.

E-mail: david.swanson@postgrad.manchester.ac.uk
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Researching agency and engagement in transition from primary to secondary education: 
Insights from the work with children having EAL

by Dimitrina Kaneva (University of Manchester)

Research impact beyond the gates of academia appears to be one of the buzz words in research communities (Martin 
2011). In the current climate researchers need to think about ways in which their work could contribute to practice and 
policy development and therefore the focus of some would shift to a very practical and engaging level of doing 
research. However, impact could and should be considered in many different ways, not just in terms of direct influence 
on policy and practice. This paper draws on insights and preliminary findings from a transition project exploring 
children’s agency and engagement in the progression from primary to secondary schooling. Looking at the experiences 
of children having English as an additional language (EAL) whose voices often remain hidden behind a language 
deficit notion (Lyons 2010), the paper focuses on research strategies that I have employed in order to give voice and 
space to children to be reflexive and articulate their experiences. I will discuss the development of a learning journals 
tool and its joint use with discussions as a method of working with student voice. I will also focus on the views of 
children regarding the usefulness of this approach in articulating their transition expectations at the end of Year 6. The 
learning journals are being developed jointly with school staff in order to make them fit in the busy schedules of the 
classroom and at the same time be useful to both students and teachers and all those involved in transition. I conclude 
by suggesting that researching students’ perspectives in an important element of understanding their experiences but it 
also engages children in research and critical thinking processes. This contributes to helping staff, children and young 
people to see the value of research processes as part of education and making a difference at a localised and practical 
level.  

E-mail: dimitrina.kaneva@postgrad.manchester.ac.uk
Website:  http://dkaneva.wordpress.com             Twitter: @dimi_kaneva

Exploring New Forms of Policy-Making and 
Borrowing in Education:  An Investigation 
into the Creation of the Teach First 
Programme.

by Emilee Rauschenberger  

(University of Edinburgh)

Policy borrowing in education is a well-research area 
with numerous case studies on the trade of ideas and 
policies between U.K. and U.S. politicians (Finegold et 
al. 1994).   However, with barriers between the public 
and private sector becoming ever more blurred, policies 
are being shaped and even initiated by private 
individuals in social networks that link up politicians, 
philanthropists, and business leaders to create a 
powerful force in education policy-making (Ball 2007; 
Ball & Junemann 2012).  

To explore this phenomena, my research investigates 
the creation Teach First.  Teach First is a programme 
modeled on the U.S. Teach For America programme.  
Launched in 2002, it recruits graduates from top 
universities to become full-time teachers in challenging 
schools across England.  Teach First expects its teachers 
to become ‘inspirational leaders’ in the classroom for at 
least two years and then go on to assume leadership 
positions inside and outside of education.   

Using interview data gathered from individuals who 
helped launch the programme, I examine the people and 
views driving this unique form of policy-making.  In 
doing so, a non-traditional picture of the policy-making 
process emerges and challenges traditional assumptions 
and models in the policy borrowing literature.  Through 
this research, I am also learning how to reconcile 
theoretical frameworks initially adopted with the 
discovery of a more complex reality.  This is likely a 
common challenge new researchers face and one that 
needs to be anticipated and embraced.

WORKS CITED:

Ball, S.J., 2007. Education Plc: Understanding Private 
Sector Participation in Public Sector Education New 
ed., Abingdon, Oxon: Routledge.

Ball, S.J. & Junemann, C., 2012. Networks, New 
Governance and Education, Bristol: Policy Press.

Finegold, D., McFarland, L. & Richardson, W., 1994. 
Something Borrowed, Something Learned? The 
Transatlantic Market in Education and Training 
Reform., Washington, D.C.: The Brookings Institution.
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Challenges in recruiting research participants for innovative research in England
by Emma Gillen  (Leeds University)

My research investigates mathematics teacher professional development in a cross-phase, cross-school collaboration. 
The work is motivated by the fact that, currently, most teacher collaboration in England takes place within one school 
or department. Of the small number of collaborations that do extend beyond a single school, few involve planning 
lessons together, observing and jointly reflecting on teaching practice, with even fewer involving teachers from 
different phases. The cross-phase, cross-school setting additionally gives the potential for technology to play a major 
part in connecting teachers through technologies such as video conferencing, video recordings of lessons, and on-line 
workspaces and communication. 

Given such a novel area of research there are many constraints on participant recruitment. Subject choice, 
geographical location, school resources, finance, time, protocol in approaching teachers in UK schools, gaining LA 
backing, and ethical considerations all played a part in finding the teachers for my case studies. Furthermore, the 
teachers themselves influenced my research with their own perceptions, requirements and confidences.

My presentation will look back over the eight months it took to find my participants, highlighting the challenges, how 
they were overcome and how the individual teachers impacted on my research.

E-mail: edeg@leeds.ac.uk

Inside-out-inside Research: Proximal 
Ethnography and Collaborative Meaning 
Making

by Fiona Price  

(Herefordshire College of Technology)

This paper provides a contemporary development of the 
ethnographic paradigm by offering a new model termed 
‘Proximal Ethnography’ to depict the sense of inside-
out-inside research, of being what one has studied. 
Proximal Ethnography is an innovative approach to this 
qualitative research method, which acknowledges the 
shared identities recognised as an important part of the 
collaborative meaning making in educational research 
(Edwards et al. 2002).  As a contribution to knowledge 
expanding the ‘fuzzy semantic 
boundaries’ (Hammersley and Atkinson 2007 p1) of 
traditional ethnography, Proximal Ethnography 
describes very specifically that situation in which the 
researcher shares the same experiences as the observed 
but does so outside the domain of the observed. In other 
words, the researcher is what has been studied and 
shares many of those experiences they have observed in 
others. The nature of post-graduate research is deeply 
personal and for many researchers the resulting 
epistemology is embedded in the person of the 
researcher. The researcher is not detached from what is 
found, rather is positioned as ‘inside-out-inside’ (Kadi-
Hanifi 2011).

Figure: Model of Proximal Ethnography           

A The primary research group 
B The researcher sharing characteristics of the 

research group – being what is studied
C The researcher as researcher

The model shows the dual identity of the post-graduate 
researcher, both in the midst of the respondents sharing 
characteristics of the research group (B), in this case 
‘student’, and simultaneously as researcher outside the 
realm of the primary research group (C). The double-
ended arrows represent the exchange of ideas between 
parties in the form of interviews and reflection. Put 
another way, student respondents participated in 
reflective dialogue with the researcher during interviews 
and the researcher undertook active self-reflection. The 
model symbolises the specific circumstances of 
interviewing, learning and sharing a discourse with a 
group of respondents to gain a mutual understanding, 
then stepping outside of that group to theorise, reflect 
and evaluate, and stepping back in for further exchange 
of ideas to co-create theory and new knowledge.

References
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of Research in Lifelong Learning Adult Education 
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The importance of a reflexive edge to realist medical education research to improve impact 
on policy and practice

by Gurmit Singh  (University of Leeds)

Background: While the recent warm reception given to realism in medical education research is welcome [1,2], its 
contribution would be greatly enhanced by paying critical attention to reflexivity. [3]

Methodological Rationale: When a medical education researcher designs realist research on an intervention to identify 
what works for whom, how and why, it is essential to consider not only the the reflexivity of the researcher to develop 
an understanding of the situation, but also the reflexivity of the learners and the educator, since they too have an active 
engagement with the intervention.  Although Wong et al. acknowledge the need to think reflexively about findings 
from realistic evaluation [1], we are concerned that the need to do research on ‘effectiveness’ for influencing policy 
and practice could fail to fully recognise and acknowledge the variety of reflexivities at work in producing 
explanations. A single interpretation bias could be potentially dangerous. It would obscure issues of perception, 
cognition, judgement, subjectivities, discourses, culture, power, and interests at work in developing normative 
evidence based medicine, and reproduce rather than change medical educational policy and practice to the detriment of 
learners and patients [4-6].

Results: In our current research to improve the impact of online continuing professional development interventions on 
changing the practice of healthcare professionals, we are taking the benefits of realist evaluation a step further with 
reflexive mixed methodologies. In addition to specifying the C, M, O relationship, we use Bourdieu’s conceptual tools 
to identify what works for whom, how and why in relation to the social fields where educational and healthcare 
practices are reflexively produced by the learners and educators to get a better understanding on the mechanisms as 
well as the principles of change. We argue that it is not only what works, for whom, how and why, but what assets can 
be transformed through investigating educational interventions as ‘post-learning’ social practices that a reflexive edge 
adds to the realist conceptual model – a new ‘C-M-O-R’ relationship.

Implications: We recommend that realist researchers interested in critical explanations of what, how and why 
educational interventions are effective consider how to strategically integrate the added value of the reflexivity of 
researchers, learners and educators to improve impact.

References
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Responding to diversity, constructing 
difference: a comparative case-study of 
individual planning in schools in England and 
Portugal

by Ines Alves (University of Manchester)

The most common form of individual planning 
mentioned in educational policy consists of individual 
education plans (IEPs) for children with “special 
education needs”. This study problematises individual 
planning as the solution for the challenges schools face 
when dealing with increasing student diversity. It 
focuses on the process of construction of difference 
(Minow, 1990) through the lens of individual planning/ 
provision. The research aims to (1) study the 
mechanisms of construction and management of 
difference in education and to (2) compare processes 
and underlying assumptions in schools in two countries, 
exploring cultural aspects and system characteristics.

The study was conducted through a nested case-study in 
mainstream schools in England and Portugal. Semi-
structured interviews were conducted over a 2-year 
period with staff (n=34) in 4 primary schools and 10 
secondary schools. Planning documents were collected 
from all schools. The data was analysed qualitatively, 
through an iterative process of thematic analysis. A 
comparative analytical cultural historical framework 
(Artiles & Dyson, 2005) and a “societal 

approach” (Hantrais & Mangen, 2007) were useful 
theoretical resources during the design of the study and 
cross-national comparative analysis, respectively.

When responding to student diversity, teachers in 
England are expected to differentiate their planning and 
most schools group pupils based on their ability for 
teaching purposes. This can be linked to the standards 
set by the National Curriculum and appears to play a 
key role in how difference is constructed. In Portugal, 
differentiation is not a common practice and the divide 
‘SEN’/ non-‘SEN’ is extremely marked. Data shows 
that individual planning and provision differs within and 
between countries and that the policy contexts of these 
two countries provide teachers with repertoires of ways 
to construct and respond to student diversity.

Artiles, A., & Dyson, A. (2005). Inclusive education in 
the globalization age. In D. Mitchell (Ed.), 
Contextualizing Inclusive Education. Abingdon: 
Routledge.

Hantrais, L., & Mangen, S. (Eds.). (2007). Cross-
National Research Methodology. Abingdon: Routledge.

Minow, M. (1990). Making all the difference: Inclusion, 
Exclusion and American Law. Ithaca: Cornell 
University.

E-mail: Ines.alves@postgrad.manchester.ac.uk

Building a Network of Relations with the Community through a Programme to Improve 
School Effectiveness

by Isabel López Cobo  (University of Cordoba - Spain)

The origin of effective schools lies in the strong reaction sparked by a scientific fact within the rationalist paradigm; 
they emerged as the result of a report commissioned by the US to establish the relationship between the resources 
allocated to education and the academic performance of the students: the Coleman Report. 

These conclusions led to the creation of different programmes and external consultancy initiatives within the school 
effectiveness movement which, in the 45 or more years since it has been in existence, has contributed a large number 
of ideas that are helping to improve levels of quality and equality in education systems. However, we should not forget  
that for these research-based ideas to be effective, there must be research developed on the basis of the reality they 
wish to modify and by researchers with in-depth knowledge of that reality. With this in mind, in the year 1989, a 
research proposal was put forward which went on to become a point of reference in terms of increasing levels of 
quality and equality in education in the United Kingdom. We are referring here to the creation of IQEA (Improving the 
Quality of Education for All), which focuses on developing effective schools able to deal with contemporary changes 
by involving the students, head teachers, local education authorities, teaching staff, and university researchers and 
faculty.

This paper shows the results of a study conducted with Primary Education teachers in Cordoba (Spain) over the 
valuation of the elements involved in improving of education, grouped on factors such as school, leadership, teachers, 
teaching-learning, opinion of students and the context. Also, we evaluate the application of the program IQEA in their 
schools. In a second moment, we have received the opinion of university students of Education at the University of 
Cordoba about IQEA and the factors that influence in effective school improvement.

E-mail: isabel.lopez@uco.es
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Female university students’ perceptions of gender discrimination in Higher Education in 
Saudi Arabia

by Jawaher Alwedinani (University of York)

Purpose: The research presented in this paper is part of a PhD research examining the perceptions of female university 
students towards gender discrimination in higher education in Saudi Arabia focussing on four areas in higher 
education which are academic disciplines, assessment, access to resources and teaching quality.

Design/methodology/approach: This study will use the qualitative method to gain a deeper understanding of the role of 
gender discrimination in Saudi higher education. For the purpose of this study I am going to select a sample of 30 
Saudi females currently studying at university and provide them with the opportunity to talk and get their views on 
gender discrimination. Participants often express themselves clearly through words. Therefore, the best way to collect 
participants’ views and opinions is by using interviews. I am going to use semi-structured interviews because it is the 
best way to collect data and it would help me to know what other types of gender discrimination females might face at 
university. I will conduct the study at King Abdul-Aziz University in Jeddah because I have access to this university. I 
know people working there can help me to find participants. In addition, any changes in higher education policies 
were applied first in eight main universities and King Abdul-Aziz University is one of them. The sample mainly 
consists of female students. This is because in Saudi Arabia the educational system is gender-segregated. Thus, it is 
convenient to access the female campus rather than the male campus.  The interviews will be in Arabic to make it 
convenient for participants to express their views clearly in their own language. Then I will translate them in English. I 
am going to do a pilot study first using unstructured interviews. So based on what I will get from the pilot study I 
might change or modify my questions or add new ones.

Originality/value: There are not academic studies discussing gender discrimination in higher education in Saudi Arabia 
or Middle East from the student’s perceptions, most studies have been focussed on professors’ or lecturers’ 
perceptions. Thus, there is a knowledge gap in the existing research and this study aimed to fill that gap.  

E-mail: Ja622@york.ac.uk

A new wind blowing: reconceptualising the 
‘skills gap’ discourse for professionals in the 
emerging sector of Renewable Energy

by Jenny Scoles (University of Stirling)

Scotland has long been an energy economy and the 
current Scottish Government has pledged to place 
“renewable energy not just at the heart of economic and 
environmental policy, but at the very heart of its vision 
for a competitive and sustainable Scotland” (Scottish 
Renewables, 2011). The government is pushing for this 
sector to provide over 70,000 new jobs by 2021. 
However, numerous policy and media documents report  
a ‘skills gap’ between current Higher Education (HE) 
provision, in particular engineering education, and the 
demands from this industry. 

In an attempt to align HE with the knowledge society, 
policy makers have pushed to plug this ‘skills gap’ by 
emphasising a competency-based curriculum with a 
focus on generic skills. A ‘skills gap’ discourse treats 
knowledge in the traditional cognitive framework as 
objective, contained, and transferable. Given this 
perspective, workplace practices are considered as 
stable, predictable and solvable when they are in fact 
increasingly complex, dynamic and uncertain. 
Furthermore, current research methods used to explore 
how HE can ‘plug’ this gap (including employer 
questionnaires and quantitative surveys) are reinforcing 
the logic of acquisition, and are therefore ill-equipped to 
reflect everyday work practices.

An alternative and perhaps more helpful discourse can 
be located in the practice-based perspectives of 
Gherardi (2000) and Orlikowski (2007). 
Acknowledging the materiality as well as the social 
dynamics involved in learning in practice, termed 
‘sociomaterial’, the conventional notions of ‘skill 
transfer’ and ‘competence’ can be unsettled.  This PhD 
study aims to employ ethnographic methods to study the 
micro-practices of project managing engineers in a 
wind-turbine industry to reconceptualise the ‘skills’ and 
‘competency’ discourse to that of ‘knowing in practice’.  
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Beyond member-checking: A dialogic approach to the research interview

by Lou Harvey (University of Manchester)

This paper will present the research design for my ongoing PhD research, a narrative study of six international UK 
university students’ motivation for learning English. My research aims to foreground the experience of learners, whose 
voices have rarely been heard in past second-language motivation research, through their stories. My interest in 
learners’ voices and my wish to understand and render their experience has led to a concern with representing their 
language-learning stories in such a way that they recognise and feel ownership of their stories, at the same time as my 
treatment of these stories is sufficiently interpretive and academic to satisfy research rigour. Furthermore, as a 
researcher I feel that if I am to genuinely see the people I am working with as responsible, thinking agents, I have a 
responsibility to give them the opportunity to theorise their own experience. Thus I am developing a research design 
which allows me to directly reflect these concerns. To illuminate this process, I will begin by outlining Mikhail 
Bakhtin’s concept of dialogism (1981, 1986), which has been fundamental to the development of my design. I will 
then share my dialogic research design, demonstrating my attempt to move towards a more explicit co-constructedness 
which acknowledges my participants as theorists of their own experience. Although still a work in progress, I hope to 
show that a Bakhtinian methodological framework offers theoretical justification for this position, and that my 
dialogic research design enables me to actively practise what I theorise.

E-mail: l.t.harvey@gmail.com

An Investigation of the Level of Hazard Analysis and Critical Control Point System 
Implementation in Fisheries Industry in Libya

by Majda Elferjani (University of Salford)

Purpose: There are significant safety problems in Libyan fisheries resulting from how fish are caught and handled. 
Furthermore, Libya intends to enter the World Trade Organization (WTO) which will demand that Libyan export 
production complies with their requirements. Thus a very good safety assurance system should be in place at all stages 
of production. The Hazard Analysis and Critical Control Point (HACCP) concept has become the most important 
method of insuring the safety of food internationally. It can guarantee the safety of fish products. Therefore this 
research is investigating the level of implementation of HACCP System in the fisheries industry in Libya.

Methodology: an empirically-based systems analysis of a single case study organization of Bab Albahar fish market in 
Tripoli using a qualitative approach. Semi-structured interviews supplemented by direct observation were employed as 
the main method of data collection. 

Findings: Some unique barriers affecting the implementation of the HACCP system within the fisheries industry in 
Libya were identified, such as: the failure in law enforcement; deficient advance planning for the introduction of the 
HACCP programmes; and educational attainment is not considered in the employees’ appointment. 

Research Limitations: This research focuses on investigate HACCP on the area of fresh fish only, and hence the 
generalization of the finding outside this area cannot be validated. However, the research findings appear to be 
intuitively generalisable beyond this subject. 

Practical Implication: The findings of this research will strengthen the existing literature on HACCP related 
implementation-barriers to fresh fish markets and will narrow the gap in knowledge applying to Libyan studies in 
particular and to Arab studies in general.

Originality: This research is the first study in Libya about the implementation of the HACCP. 
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Conceptualising ‘community voice’ in the 
construction of a university’s developmental 
mission

by Marcellus Mbah (Canterbury Christ Church 

University)

Within the context of university’s service mission also 
referred to as ‘third mission’ (Inman and Schuetze, 
2010), African universities have increasingly been 
considered to carry the potential that may foster 
community as well as national development (Coleman, 
1994; Teferra and Altbach, 2004; Sawyer, 2004). 
However, Taal (2011) asserts that they continue to 
perpetuate their ‘ivory tower’ and are alienated from the 
masses. A question arises: how can a university 
ascertain the developmental needs of a community 
when it is alienated from it?

To advance the need for community participation, 
Morham (2010) asserts that there are some missions 
universities cannot simply accomplish alone and 
community development can be rightly considered as 
one. However, whilst several authors have underscored 
the need for university and community collaboration 
(Thompson et al., 2002; Stuart, 2002; Mayfield et al, 
1999) or community support (Sawyerr, 2004) in the 
realization of a university’s developmental mission, they 
failed to identify the place of ‘community voice’ in 
designing an agenda that contains specific areas of 
interest to which the community may take ownership. In 
this light, this presentation maintains that universities 
may move away from imposing an agenda on 
communities to working with them to articulate one. It 
may be rightly argued that a university does it best 
when it listens to ‘community voice’ in ascertaining 
community needs.

However, fostering ‘community voice’ is not without 
the concerns of university freedom, democratic 
societies, cultural harmony, power relation, and 
maintaining an appropriate balance and limits with other 
voices and missions of the university. 
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Classroom - based interventions for achieving ‘dyslexia-friendly’ classrooms in language 
education: Pupils’ and teachers’ perspectives

by Maria Reraki (University of Manchester)

Teaching English to pupils of other languages is a major area in education. The same applies for teaching children with 
learning difficulties. Although both language education and dyslexia research have significantly advanced over the 
past twenty years, there is a limited number of studies specifically relating to the support of pupils with difficulties that 
learn a second or a foreign language. The aim of the present study was to explore English language teaching and 
dyslexia with a central interest on the inclusion of dyslexic pupils that learn English as a Foreign Language (EFL). 
Dyslexia-friendly practices were introduced in three Greek EFL classrooms with the intention to explore how these 
affected the performance and motivation of dyslexic learners. Because the context of this study was mainstream 
education, the impact these practices had on their non-dyslexic classmates was addressed. Apart from the pupils' 
views, teachers' views were also examined while a personal research diary assisted the researcher in focusing on the 
process of this intervention. Preliminary findings suggest that EFL (dyslexic and non- dyslexic) learners' motivation 
and performance improved while teachers gradually felt more confident in supporting dyslexic pupils.

E-mail: maria.reraki@postgrad.manchester.ac.uk

Preschool transition to first grade in Mexico

by Miguel Angel Urbina Garcia (University of York)

Transition from preschool to first grade has been an interesting topic for many researchers concerned about the 
promotion of an adequate adaptation process for children entering primary school. This topic has been widely 
investigated by worldwide researchers highlighting the importance of this process not only for children, but for their 
families and teachers. Particularly, this study can be better understood under the theoretical framework of issues 
related to teacher's exercise of agency in their pedagogical practise during this transition process, whose main 
objective is to explore this process by investigating teachers’ perceptions and practices in transition to first grade in 
both, preschool and first grade in Mexican Schools. This research addresses to answer key research questions from 
both educational level teachers: What are the main problems they perceive children face during this critical period? 
What are the transition practices they commonly use? What do they think can be done to support this transition? A 
cross-sectional design will be employed and two different 40-item questionnaires developed based on literature 
findings will be administered to a sample of 30 teachers from public schools in Mexico City in order to gather the 
data. A qualitative and quantitative approach will be used to analyse the data obtained. Finally, the results from this 
research will provide the opportunity to open a new transition research field in Mexico that might have an important 
impact in supporting the process in this community and planning carefully educational interventions during this 
process in National Educative System.
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A study of Science Curriculum 
Implementation in Secondary School in 
Thailand

by Patcharapan Siriwat (University of 

Manchester)

Educational reform is seen as a process that the Thai 
Government expects to help increase the national 
competitiveness and raise scientific literacy among the 
people in country. Its key concept was to implement a 
student-centred learning approach (SCL) which was 
evolved from the constructivist learning theory (Pillay, 
2002). In light of this situation, this study aims to 
examine how the new science curriculum is being 
implemented and explore factors influencing its 
effectiveness. Case study methods will be used to 
gathering data concerning how science teachers 
implement the SCL in lower secondary school 
classrooms, focusing on schools in rural areas of 
Thailand, the perceptions of department heads and 
science teachers regarding the implementation of new 
science curriculum and what they think would be 
possible factors limiting the effectiveness of science 
teaching after Thailand has undergone educational 
reform. With this regard, documentary search, 
classroom observation and semi-structured interview 

will be employed. An observation instrument was 
developed by using the criteria for the inspection of 
maintained schools set out in the Ofsted guidance and 
several pilot observations of science classrooms have 
been done in Secondary Schools in Manchester Area 
(Ofsted, 2011 and Ofsted, 2012). The analysis of the 
data obtained from the pilot observations of year 7-9 
students science lessons revealed the classroom context 
is matter for implement SCL as there were limitations to 
some students’ learning ability. 

1). Pillay, H. 2002. “Teacher Development for Quality 
Learning”. The Thailand Educational Reform Project. 
www.edthai.com/publication/0005/fulltext.pdf. 
[Accessed 5 Nov 2011].

2). Ofsted. 2011. Successful science: An evaluation of 
science education in England 2007 ̶ 2010. 
www.ofsted.gov.uk/resources/successful-science. 
[Accessed 3 Dec 2011].

3). Ofsted. 2012. The evaluation schedule for the 
inspection of maintained schools and academies. 
Download available at http://www.ofsted.gov.uk/
resources/evaluation-schedule-for-inspection-of-
maintained-schools-and-academies-january-2012. 
[ access 1 March 2012].
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Pathways of Progression, Journeys through a Theory of Change

by Nicola Kassam (University of Manchester)

Extended Services are a vast array of structured arrangements and activities that enable schools to address student 
social and educational disadvantage (DfES, 2004, DfES, 2005).  By providing additional support, schools can offset 
social disadvantage and enable students to excel in learning opportunities, thus reducing educational disadvantage and 
enhancing long term outcomes (Machin, 2006). However, unravelling the horizontal complexity of arrangements, the 
vertical complexity of individual progression and the numerous accounts of predicted outcomes required a theory 
based methodology.  For this, a ‘Theory of Change’ approach (ToC) was implemented, allowing for the illustration of 
stakeholder expectation of predicted outcomes (Weiss, 1997).  Through investigation it was possible to uncover 
individuals’ pathways of progression through the ToC, and the influencing factors that enhanced or hindered their 
development on a micro, meso and macro level.  

DFES (2004) Extended Schools prospectus, Access to opportunities and services for all London, DfES.

DFES (2005) Extended Schools: Access to Opportunities and Services for all. A Prospectus. London, DfES.

MACHIN, S. (2006) Social Disadvantage and Education Experiences. OECD Social, Employment and Migration 
Working Papers. Paris, OECD.

WEISS, C. (1997) Theory-based Evaluation: Past, Present and Future. IN ROG, D. J. (Ed.) Progress and Future 
Directions in Evaluation, New Directions for Evaluation. San Francisco, CA, Jossey-Bass.
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Blogs: nicolakassam.blogspot.co.uk, nicolakassam.wordpress.com
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Young peoples’ voice, personalised learning and virtuous practice.

by Stephen Rogers  (University of Manchester)

Drawing on semi-structured interviews and focus group activities with thirty-three young people between the ages of 
14 to 17 attending three English schools, I examine their experiences of a ‘personalised’ education system.  The policy 
climate in England has for some time been one of intense and persistent reforms.  The Labour Party took office in 
1997 and advanced ‘personalised learning’ as a central reforming concept that made use of individual targets, data and 
pupil voice in the learning process.  I identify that while the opportunities for productive voices are evident, the young 
peoples’ experience of it is inconsistent.  Notably, the use of targets and data has often made them invisible and mute, 
and this affects how they understand the purposes of schools and their place within a school.  Outcome data is a 
necessary and proper concern of schools.  However, I suggest that the conceptualisation of learning, and the relational 
processes involved, is being damaged through the interpretation of voice as a means of delivering instrumental data 
sets.  Voice within school practices is located within competing values of governance (Newman 2006) that 
contextualise the conflicting demands on staff.  Young people experienced moments of care and trust in relationships 
with certain teachers that points to the possibility of a more virtuous practice if the policy ‘space’ is available.  I argue 
this point using a conceptualisation of social practice and ethics drawn from Alasdair MacIntyre.  The fieldwork took 
place over the course of half a day in each of three schools that represent different cultural communities, were under 
scrutiny from National Challenge strategies and are interested in student leadership.

MacIntyre, A. (1994) After Virtue: a study in moral theory (London, Duckworth).

MacIntyre, A. (1999) Social Structures and their Threats to Moral Agency (delivered as the Annual lecture of the 
Royal Institute of Philosophy on February 24,1999), Philosophy, 74, 311-329.

MacIntyre, A. (2001) Whose Justice? Which Rationality? (London, Duckworth).
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Muslim Women’s Agency and the Dissemination of Research

by Sabina Shah  (University of Manchester)

The concept of Impact is instrumental to challenge stereotypes that feed racism, gender discrimination and 
Islamophobia.  This project is a means to source a method to challenge prejudiced representations within the public 
domain.  Conceptions of Islam post 9/11 conducive to debates on the veil has led Muslim women scholar-activists to 
address that there has been an increasing interest in Islamic culture as a fundamentalist and sensationalist 
phenomenon.  Explicitly these scholars identify media coverage and western scholarship to often view the Muslim 
woman as an oppressed mute victim.

This study aims toward an alternative visual perspective of the Muslim woman derogatory stereotype.  The key 
question driving my inquiry is whether established stereotypes might be subverted and if so in what ways and to what 
effects?  As such, this project draws upon Muslim women’s scholar-activism alongside practice-as-research as a 
method to investigate the making of meaning regarding visual representations.

Muslim women’s agency influences the practice, which uses stop-frame animation to recover a historical narrative of a 
Muslim female Sultan who ruled India.  A reason for the implementation of practice-as-research is the potential of 
disseminating research beyond academia to illustrate Muslim women have a history and agency.  Animation may 
appeal to a wider audience thus the outcome via exhibition and broadcast hopefully will make an Impact to challenge 
ubiquitous stereotypes.

E-mail: sabina.shah@postgrad.manchester.ac.uk
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Do We Need New Paradigm to Facilitate 
Policy Effectiveness?

by Ugo Callistus Orazulike (University of 

Manchester)

It is nothing new that governments advance self 
interested policies during international policy 
negotiations and that the knowledge of policy experts 
reflects frameworks which are weaved into international 
policies. But it is unclear though if policy makers take 
deliberate steps to eliminate potential ineffective models 
when crafting international regulatory instruments. 
Using the Convention on Biological Diversity (CBD) as 
a focus, this paper examines how an environmental 
regime’s policies can build on sustainable institutional 
systems, enhance sustainable policy frameworks, save 
scarce resources, improve informed & effective 
community participation, and legitimise policy 
objectives. By examining whether multidisciplinary 
approach and knowledge can enhance the achievement 
of policy goals, as well as expose possible setbacks to 
achieving effective regime policies, this paper espouses 
multidisciplinary tools for understanding regime policy. 
It also discusses the pros and cons of traditional policy 
making compared to a multidisciplinary based policy 
making. It highlights potential topics for contemporary 
policy debates and themes for further research in the 
field of policy making. It is argued that debates about 
policy discourses in the 21st century ought to concern 
the degree of policy effectiveness: not policy 
ineffectiveness per se.    
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The effect of selection at 11 on English primary school academic outcomes:    A quantitative 
approach

by Will Cook  (University of Manchester)

The costs and benefits of selection at age 11 (the ’11-plus’ test) in England continue to be an active policy debate in 
terms of educational standards and social mobility concerns. The effects of selective education systems on pupils’ 
attainment at the secondary level have been extensively researched. However, very few studies have considered the 
effect of selective systems on the primary phase; to date there has be no quantitative research at all into this area. 
Qualitative research such as Schagen and Schagen (2001) finds that teachers in selective local authorities report that 
the preparation for the 11 plus distorts classroom teaching towards those who are aiming for a grammar school place, 
that additional use of private tutoring in preparing pupils for the 11 plus exam is widespread and that motivation for 
the 11 plus tests is related to a variety of pupil level factors (i.e. prior attainment, socio-economic background and 
ethnicity).

My research assesses such claims against Key Stage 2 attainment data using multilevel modelling of an extract from 
the National Pupil Database. I find that on average pupils educated in primary schools within local authority areas with 
selective systems tend to do slightly better in Key Stage 2 tests in English and mathematics, but not in science. These 
differences do however disappear once pupil background variables are controlled. Assessing differential impacts of 
selective systems by pupil characteristics, I find that differential attainment by socio-economic status (as measured by 
free school meal eligibility and postcode deprivation), is more pronounced in selective systems. However selective 
systems also seem to be associated with higher attainment for pupils with English as an Additional Language and a 
smaller gender attainment gap in mathematics. These results would seem to support the findings from existing 
qualitative research. The implications for education policy and future research are discussed.

E-mail: will.cook@postgrad.manchester.ac.uk  

Software through the Lens of Pedagogy: The Request for Mapping Computation in the 
Schools of Architecture 

by Yasser Zarei (University of Manchester)

With the introduction of computer-aided design to architecture, architects benefitted greatly from software packages in 
the process of design. Nonetheless, the structure of these packages often has been a barrier for architectural 
practitioners’ creativity. It made architects to be mere tool-users; a challenge that is sometimes compared with Sapir-
Whorf Hypothesis in linguistics known as the Whorfian Effect. In order to tackle this problem, some researchers 
propose that architects should be trained to build their own tools. In addition, some researchers also recommend that 
software developers should consider and design software packages, which are abstract and general rather than 
elaborate and specific. Yet, they have the extension capability by using a programming language. This paper argues 
that the shift in the approach to software from tool-using to tool-making demands a new pedagogic framework. 
However, for achieving that framework, the first step is to map the status of computation in the schools of architecture, 
assessing the efficacy of current modules. 
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